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I. Rationale (Group Definition of IRW) 
 

Reading and writing are interconnected, mutually constitutive processes and students 

should come to see how the structures, practices, and language of each can help to understand the 

other.  Reading and writing should be taught as a single, integrated process, not as separate 

entities, nor within a hierarchy where one is considered more important than the other; they are 

both equally important to the learning process. This unit is designed to foster an integrated 

instructional approach, as writing, reading, and thinking are all interconnected ways of learning. 

They are not something we possess, they are instead performed.  Collaborative learning is central 



 

to this, thus our unit includes the creation of a community of peers and allows the necessary time 

required for this community to mature (Goen and Gillotte).   

We subscribe to the premise in Composition for Success that what underlies the English 

teacher’s task of helping students read and write effectively is critical thinking (5).   As we see it, 

an integrated reading and writing approach is a vehicle with which students can improve their 

ability to think critically and creatively.  Writing alone involves critical thinking, as students 

must express their own ideas, as does reading, which exposes them to the ideas and ways of 

knowing of others.  However, asking students to respond to reading via writing asks for an even 

higher level of critical thinking, as it requires them to establish a personal stance on a given topic 

and to effectively offer a personal interpretation; to answer the question, “What does this reading 

mean to you?.”  Further, the processes of summarizing and classifying information (as Robinson 

emphasizes) and of clarifying one’s own ideas and organizing them in order to present them 

persuasively requires students to think deeply and carefully in meaningful ways, finding how 

they personally situate themselves within or against a text.   Bartholomae and Petrosky refer to 

this process as reading and with and against the grain or reading as a form of intellectual inquiry 

that extends beyond the composition classroom (2008).  Goen and Gillotte-Tropp articulate this 

fundamental tenet of our IRW teaching philisophy when they write that one objective of 

integrated reading and writing is “To understand and engage in reading and writing as a way to 

make sense of the world, to experience literacy as problem solving, reasoning, and reflecting” 

(241).    

Purposeful, intentional,  reading is another principle grounding our approach.  As Kurts, 

Groden, and Zamel have noted, it is important to understand what motivates students to read and 

write, and many agree that students need to feel invested in the subjects they engage with in 



 

order to read and write to their best abilities.  Goen and Gillotte-Tropp identify purposeful 

communication as a principle of successful integration of reading and writing, referencing Kutz, 

Groden, and Zamel’s point that “Language acquisition has little to do with mimicry and 

performance.  Rather, it is driven by the need and the desire to make meaning and fulfill genuine 

purposes” (18).  While grammar and essay form are certainly important, students are first 

motivated when a writing course privileges meaningful writing over “correct” writing.  

As part of finding meaningful and personal connections to texts, students must learn to 

struggle within and against the language of the university.  Students are given the responsibility 

of having something to say, or taking their place within an academic conversation as active 

participants, able to make important interventions: interventions that are new, and that shift 

university discourses with their particular socio-historical way of knowing.  Instead of lectures or 

course texts being central to the course, what is central in our IRW approach, is mastering the 

activities basic to undergraduate study: reading, writing, interpretation, report, and discussion 

(Bartholomae and Petrosky).  This includes strengthening grammar and spelling to help students 

express their ideas effectively.  It also includes mastering essay conventions such as developing a 

controlling idea, a logical overall essay organization, and paragraph focus. 

Bartholomae and Petrosky call for early assignments which “engage students in a process 

whereby they discover academic discourse from the inside.  They have to learn to define a 

subject, to make decisions about significance, utility and authority, and to assume the burden of 

developing working concepts and a specialized vocabulary” (36).  When students are involved in 

creating the frameworks for the discussion of a given topic, they can write with a more genuine 

authority, as opposed to feeling lost within a world of academic discourse.   Alongside the idea 

of accessible critical thinking opportunities as motivational to students is the idea that accessible 



 

critical thinking opportunities build skills that are useful to students beyond one particular 

English class.  McCormick points out, “What one needs to do is to provide contexts in which 

students can best develop critical reading and writing capacities that they can then apply to other 

reading and writing situations” (129).  The idea of “transferable skills” is immensely important 

to to our approach to  teaching integrated reading and writing, and while it includes grammar and 

essay conventions, it first and foremost includes critical thinking.   

An important vehicle for fostering critical thinking is approaching reading as a 

sociocultural act.  As McCormick does, we see our students as "inhabitants of particular 

sociocultural formations, with particular literary and general ideologies,who appropriate from 

their society, both consciously and unconsciously, their own particular repertoires"(69-71).  It is 

important that students learn to perceive the interconnectedness of social conditions and the 

reading and writing practices of our culture. From a social-cultural perspective reading is not 

merely the act of accessing the prefabricated knowledge in a text, but rather of examining 

critically the messages present in the production, distribution, and reception process attached to a 

"text in use" and the consequences of those messages.  In other words, texts are not static 

entities. They are always "in use," changing based on the cultural conditions in which they are 

read and reproduced. Students should not only perceive this interconnectedness, they should also 

be able to critically analyze it and make transformative interventions (McCormick, Chapter 2). 

  In teaching the research paper students will be taught how to wrench the research paper 

from the objective/individual paradigm which it generally occupies into the social and the 

historical.  The teacher should also help students develop alternative means of analysis and 

encourage students to interrogate the ideological assumptions and the specific power relations 



 

underlying the diverse positions they encounter, as well as the social, political, moral, and (we 

would add) ethical implications maintaining them. (McCormick, 148). 

 
* * * 

 
II. Unit Objectives: Conceptual and Performance (What Students will achieve and 
What Students Will do) 
 
Conceptual Objective (will achieve)                             Performance Objective (will do) 

Build community within their classroom 
learning environment; Interact with peers and 
come to learn students names and faces. 

Participate in “get to know you” games 

 Complete a graffiti walk 

 Engage in student-driven debate @ course 
theme 

 Generate a questioning circle 

Understand that reading and writing processes 
are interconnected 

Respond to reading with journals, including 
free writing entries and dialectical journals 

 Respond to reading with a ILearn posts 

 Respond to academic readings using the 
written conventions of formal discourse; 
learning to recognize such conventions in the 
writing of others 

Navigate into, through, and beyond textual 
materials: teaching students various ways to 
approach the text  

Create a reverse outline in order to understand 
the meaning (content) of each PP and its 
function 

 Complete a KWL+ chart 

 Write a Difficulty paper 

 Create descriptive outlines to deconstruct 
course texts 

Develop a compelling thesis/controlling idea 
and plan an essay with a logical organization 

Pre-Write Using Freewrite/Looping 

 Pre-Write Using Chunking 



 

 Pre-Write Using Listing 

 Pre-Write Using Clustering/Webbing 

 Use a TEA Chart to organize paragraphs 

 Use Outlining to plan a coherent essay 

Activate schema of student’s general 
repertoire 

Write journal entries about their own attitudes 
to construct their own meanings of course 
texts 

 Share their personal educational experiences 
through discussion 

 Organize schema in a KWL+ graphic 
organizer 

Perform close readings of texts Analyze a passage using a triple-entry journal 

 Summarize a passage  

Integrating outside source material into 
student writing 

Distinguish between direct quotation, 
paraphrase, and summary using a triple entry 
journal.  

 

 Demonstrate correct usage of MLA 
formatting and citations 

 Identify student’s own location within texts 
and various discourses 

 Properly use quotation conventions and a 
variety of reporting verbs 

Collaborating with peers to workshop writing Answer a series of questions on a peer review 
sheet 

 Read each other’s writing to provide an 
immediate audience to peers 

 Evaluate holistic essay issues 

 Evaluate spelling and grammar issues 

Strengthen grammatical competencies Practice sentence combining 

 Learn correct usage of FANBOYS 



 

 Practice sentence structures using dictocomp 
 

* * *  
 
III. Assignment Grid 
 
Readings  
 
Paolo Freire “The Banking Concept of Education” 
Anzia Yezierska “Children of Loneliness” 
Selection on Difficulty Paper from Composing for Success  
Lamont, “Shitty First Drafts” 
 

Tuesday Thursday 

● Introduction to 
Course/Syllabus/Demonstrate how to 
use Ilearn Site (35 mins) 

● Distribute Student Surveys, Fill Out 
(15) 

● Community Building: Graffiti wall: 
Theme of Education/Identity(45 
mins) 

● Break (10 mins) 
● Schema Activation: Free write on 

“Why am I starting college?” and 
share (25 mins) 

 
HW: Read “Children of Loneliness” 

● Community Building: write an interesting 
personal fact on a card, find the person 
who wrote your card, introduce partner to 
group (30 mins) 

● Students learn the purpose and procedure 
of "The Questioning Circle” and generate 
questions in groups to prepare for a whole 
class discussion (40 mins) 

● Break (10 mins) 
● Whole class discussion of “Children of 

Loneliness” using The Questioning Circle 
(40 mins) 

● Explain HW expectations (10 mins) 
 
HW: Read Friere and post a Journal on iLearn 

● Community Building Activity (20 
mins) 

● KWL+ about Friere in groups (25 
mins) 

● Whole class discussion based on 
KWL+ activity (30 mins) 

● Break (10 mins) 
● Group work: Triple Entry Journal on 

Friere: quote significant points, 
summarize, analyze (30 mins) 

● Discuss the importance of sentence focus, 
including avoiding fragments and run-
together sentences (10 mins) 

● Discuss FANBOYS and create grammar 
reference card (10 mins) 

● Dictocomp using a passage from Friere 
(20 mins) 

● Groups use FANBOYS in recreating the 
text (30 mins) 

● Break (10 mins) 



 

● Using handout-Introduction to the 
Difficulty Paper assignment which 
they will read more about tonight (15 
mins) 

 
HW: Read about Difficulty Paper 
 

● Whole class looks at the grammar of 
example sentences (30 mins) 

● Answer questions about Difficulty Paper 
assignment, get started in class (20 mins) 

  
HW: write difficulty paper on Friere 
 

● Using Handout--Introduce 
descriptive/reverse outlining and 
TEA par(30 mins) 

● Begin reverse outlining Friere in 
groups (30 mins) 

● Break (10 mins) 
● Discuss the purpose of integrating 

sources (20 mins) 
● Create a reference card for MLA 

citations (20 mins) 
● Create a reference card for quote 

conventions and reporting verbs (20 
mins) 

HW: Finish descriptive outline of Friere 
individually. 
 

 
● Teacher introduces heuristic activities 

(freewrite/list/cluster/web/chunk/outline/l
oop) (10 mins) 

● Students use heuristics to arrive at theses 
about Friere (30 mins) 

● Teacher explains how to outline an essay 
(15 mins) 

● Students begin outlining their papers (25 
mins) 

● Break (10 mins) 
● Students read “Shitty First Draft” in class 

and discuss (30 mins) 
● Teacher introduces unit essay prompt (10 

mins) 
  
HW: Write shitty first draft 
 

● Dictocomp of a sample student essay 
(from last semester) (15 mins) 

● Groups focus on using FANBOY and 
Quote Conventions to recreate text 
(25 mins) 

● Look at example sentences as a 
whole class (20 mins) 

● Break (10 mins) 
● Peer Edit first drafts in groups (50 

mins) 
● Sign Up for Conference with the 

Teacher (10 mins) 
 
HW: Revise first draft incorporating peer 

● Look at sample student essay as a whole 
class for TEA, FANBOYS, and quote 
conventions (45 mins) 

● Introduce revision checklist and model 
how to fill it out for the sample essay as a 
whole class (30 mins) 

● Break (10 mins) 
● Peer review second drafts using revision 

checklist (45 mins) 
 
HW: Revise Second Draft incorporating peer and 
teacher feedback 
 



 

feedback 
 

 
* * *  

 
IV. Detailed Daily Lesson Plans (2 Consecutive Days) 
  
Day 1 
 
**Always Explain to students pedagogical value of assignments/purpose of activity** 
 

Prep/Materials/To do: 
--Dry-erase markers, chalk 
--LCD Projector 

Announcements: 

 

Activity 
 

Time 
 

Procedure 

Introduction to Course 10 mins 
 
 
 
15 mins 
 
 
 
10 mins 

Understanding the Course Description 
● have students take turns reading the 

course description outloud  
 
Understanding the Syllabus 
● annotate it by highlighting what they 

think is important and writing down their 
questions 

● answer student questions 
Demonstrate How to Use ILearn 
● point out key features using LCD 

projector 

Student Surveys 15 mins ● distribute student surveys 
● give them time to fill them out 
● collect them 

Graffiti Walk 5 mins 
 
 
 
 
 
 
5 mins 

Introduction to the Activity 
·Explain that the purpose of this lesson is to 
explore the theme of our unit: “Education and 
Identity” 
· Explain that it will also build community 
Whole class brainstorms 
· What are some reasons people go to college?  
· Class lists reasons on the board and selects 4 



 

 
 
15 mins 
 
 
 
 
 
 
 
 
20 mins 

to explore further 
Graffiti Walk  
Explain procedure for the graffiti wall 
· Divide class into 4 groups 
· Assign each group one reason to react to--
write down opinions, examples, and problems 
you see 
·         Have groups rotate every 5 minutes--
annotate the writing of the last group with your 
reactions 
● Whole class discussion/debate about 

each of the reasons listed on the board, 
playing devil’s advocate, refuting points, 
sparking debate 

Break 10 mins  

Journal Writing period 20 mins ● Present prompt:  
Now that you have brainstormed about these 
reasons people go to college, respond to the 
following questions: 1) What does education 
mean to you? 
2) Why are you starting college? 
● give students time to write 
● collect responses 

Homework: Read “Children of 
Lonelines”  

Due 
Thursday 

Read and highlight key passages or ideas that 
stand out to you 

 
 
Day 2 
 
**Always Explain to students pedagogical value of assignments/purpose of activity** 
 

Preparation/Materials You Will Need: 
--index cards 
--chalk or dry erase markers 

Announcements: 
 
 

 

Activity Time Procedure 

Community Building:  5 mins ● write an interesting personal fact on a card 



 

 
 
 
15 mins 
 
 

● teacher collects cards and shuffles them 
and redistributes them 

● students must  find the person who wrote 
the card they were given by getting up and 
talking to classmates 

● once classmates have found their partners, 
they introduce their partner to the whole 
class, including the interesting fact 

Prepare to discuss “Children of 
Lonliness” using The 
Questioning Circle 

15 mins 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
15 mins 
 
 
 
 

Explain to students that the purpose of this activity 
is to help students learn how to generate questions 
about reading material so that they can facilitate 
their own discussion 
Explain procedure  
● Explain to students the three circles: 

matter, personal reality, and external 
reality 

● Present the diagram of overlapping circles, 
and explain that there are white, shaded, 
and dense questions 

● Class generates one question for each 
category as an example 

Generate Questions in Groups 
● students generate questions for each 

category: matter, personal reality, external 
reality 

● each group organizes its questions on the 
board into categories of white, shaded, and 
dense 

Break 10 mins  

Whole class discussion on 
“Children of Lonliness” using 
student questions 

5 mins 
 
 
 
35 mins 

● Allow students time to read the questions 
the other groups have put on the board 

● Present students with one of the dense 
questions as an underlying question, not to 
be immediately answered 

● Lead up to this question by posing white 
and shaded questions to students to 
facilitate a whole class discussion 

Explain HW 10 mins ● Explain that in their iLearn post they 



 

should demonstrate not only that they have 
read the text, but that they have engaged 
with the ideas and asked questions 

Homework: Read Friere and 
post a journal response on 
iLearn 

  

 
* * *  
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VI. Appendix 
 
A. Course Description 
 



 

(Acknowledgements, this course borrows in its approach, design, and assignments from Professor Helen 
Gillotte-Tropp’s English 709 course materials and discussions and from her English 106 course at SFSU 
Fall 2010.  We also borrowed  materials and advice from Composition for Success and Resources for 
Teachers, the teacher’s companion book for Ways of Reading).  
 
 
San Francisco State Universitiy 
English 106: Fall 2011 
Education and Identity: 
Examining Myths of Education: Selfhood, Success and Purpose 
  
It is not just what you know, but the way that you know what you know, that is shaped by the writing that 
goes on in these courses--David Bartholomae, Words From Afar 

               
  
Course Description: 
  
You recognize the importance of a college education (so here you are!), but have you examined your 
beliefs about your own schooling and learning?  By virtue of your years of experience, you are a practical 
expert on the subject of education, and you are now at an important transition point.  In this section of 
English 106, you will become more informed about the educational experiences you have had and the 
educational systems and ways of learning you inhabit.  You will expand your critical thinking about your 
identity/ies and American education through reading, reflection, discussion, and writing, and become self-
conscious (in the best sense of the word) as students as you begin your university education here at San 
Francisco State University. 
  

In Particular, in this section of English 106, we are dedicated to expanding our understanding of 
what education really means by reading, writing, and reflecting on different ways of learning and 
thinking.  The essays you will read confront the relationship between the individual and structured ways 
of thinking represented by schooling.  Each essay presents a method, a way of seeing and questioning 
education.  The reading and writing assignments have you moving in for careful reading of the texts, and 
moving out to apply this new frame of reference to your own experience.  We will first consider what it 
means to become a literate individual, from various points of view, through our early readings on the 
purpose of education, and though the theories of visionary educator, Paulo Freire.  Freire will provide us 
with a means of critiquing our own education and of beginning to think about what it might mean to 
engage education as the practice of freedom and individual and collective transformation.  Adrienne Rich 
argues that there are, or should be, ways of using language that can enable a person to break free from the 
limiting ways of thinking that are part of our culture of schooling and provide us with clues about how we 
may begin to break the hold of tradition and "know it differently than we have ever known it."  Mary 
Louise Pratt takes the conversation into the classroom to examine the classroom as an imagined 
community and discusses the nature of student participation.  While the autohístorias of Gloria Anzaldúa 
pay close attention to the relationship between reading, writing, education and identity.  
  



 

While the theme of this course is Education and Identity, the subject of this course is reading and writing.  
This course is one where you will practice reading, writing, and revising regularly.  You can expect to 
read and write regularly, at one essay a week and write at least one draft per week.  You will need to 
develop the habits and the discipline of a reader/writer.  You will need a regular schedule, a regular place 
and time for reading and writing.  There is nothing fancy about this.  You need to learn to organize your 
time so that there is time for writing/reading, so that it becomes part of a routine.  I suggest scheduling 
two hours to read and write for every class session (six hours a week in 2 hour blocks).  If you need 
assistance developing your weekly schedule or with time-management issues generally, I am happy to 
work with you during office hours.   Make sure once you schedule your writing/reading time that you do 
nothing else during these sessions.  You need to develop the discipline (or kind of physical training) to 
focus on the writing/reading task at hand only, turn off the phone, internet, etc.  These are reading/writing 
times, when you will be working closely with words, yours and others'.  
  
 
As we move through the semester we will achieve the class goals through the following assignments: 
  
Reading Assignments :  Careful reading is crucial to your work in this class.  You should plan to read 
each assigned reading twice before we begin to discuss it in class.  The first time through you should read 
it quickly to get a sense of what the writer is doing and what the reading is about.  Then you should read 
through a second time, this time working more closely and deliberately with the text, focusing on those 
sections that seem difficult, puzzling, or mysterious.  If you are having a hard time understanding the 
reading, review the Questions for a Second Reading as these are designed to provide entries into the texts 
for you.  You should read with a pen or pencil in hand marking the text in a way that will help you when 
you go back to it (particularly when you go back to it as a writer).  If you can't bring yourself to write in 
the book, there are post its and reading flags available that you can use for this purpose.  The readings 
become more challenging as the term progresses, and I expect the assigned readings will give you much 
to think about as you shape and reshape your own responses, and as you think about your own position as 
a writer and as a student who has encountered various myths of education.  You will have time in the 
course to build, modify, and rethink your writing about these texts in light of other readers’ responses, 
and as you gain a richer sense of context from the other assigned readings, your other coursework, and 
outside (of the classroom) activities during the fall term.  
  
Critical Reading Logs:  The introduction to Ways of Reading (which you will read later today) 
encourages you to become “strong readers” of “strong texts” and to learn to read both “with and against 
the grain.”  I ask you to work toward that by keeping a Critical Reading Log, in which you will regularly 
respond in a variety of ways to the assigned readings.  One of the primary ways you will engage the texts 
in your Critical Reading Log is by writing a Difficulty Paper.  A Difficulty Paper assignment will help 
you pay greater attention to what your mind is doing as you read and will allow you to explore a text in 
greater depth.  Difficulty Papers help you develop a repertoire of meaning construction strategies for 
reading and writing and to know both how and when to use them.  I will grade the Critical Reading Logs 
using a check, check -, and check + and will explain to you what these mean when I assign the first CRL. 
  
Writing Assignments: Over the course of our 16 weeks together you will write three separate essays, 
each one informed by the assigned readings and class discussions.  The sequence of the essays is designed 



 

to reproduce, in a condensed period of time, the rhythm and texture of academic life.  Each week you will 
write one essay or revise one essay.  Each essay will have three separate due dates: a draft workshop due 
date (when you will listen to and offer peer commentary on your work), an essay due date (when you will 
turn in the paper for instructor comments), and a revision due date (when you will rethink and rewrite the 
essay for a final grade).  You will be required to revise (multiple times, if you wish) all the writing you do 
in this course.  Here’s how it works: you complete all writing assignments (including those multiple 
drafts) by the due dates listed on the syllabus.  NOTE: late papers will not be accepted.  I will read 
individual essays carefully each week and write comments on them. I spend a lot of time on these 
comments and I will expect you to take the time to read what I have written.  All of our energy and  
  
B. Unit Essay Assignment  
  
  
ESSAY 1                                                                               English 106 
(Adapted from Bartholomae and Petrosky Ways of Reading Sequence 1, The Aims of Education) 
  
Formatting requirements: Four to five double-spaced pages in 12 point Times New Roman font with one 
inch margins all around.  On the top right hand corner include your name, your section number, the draft 
number and date.  Also include page number in a footer on the bottom right hand corner of the document. 

  
Applying Freire to Your Own Experience as a Student 

  
The teacher talks about reality as if it were motionless, static, compartmentalized, and predictable.  Or 
else he expounds on a topic completely alien to the existential experience of the students.  His task is to 
"fill" the students with the contents of his narration contents which are detached from reality, 
disconnected from the totality that engendered them and could give them significance. Words are emptied 
of their concreteness and become hollow, alienated, and alienating verbosity (p.244) ¾Paulo Freire The 
"Banking" Concept of Education 
  
         Surely, anyone who has made it through twelve years of formal education can think of a class, or 
an occasion outside of class, to serve as a quick example of what Freire calls the "banking" concept of 
education, where students are turned into "containers" to be "filled" by their teachers.  If Freire is to be 
useful to you, however, he must do more than call up quick examples.  He should allow you to say more 
than a teacher once treated you like a container (or a teacher once gave you your freedom).  
         Write an essay that focuses on a rich and illustrative incident from your own educational 
experience and read it (that is, interpret it) as Freire would.  You should need to provide careful detail: 
things that were said and done perhaps the exact wording on an assignment, textbook, or a teacher's 
comments.  And you will need to turn to the language of Freire's argument, to take key phrases and 
passages from his argument and see how they might be used to investigate your case. 
         To do this you will need to read your account as not simply the story of you and the teacher, since 
Freire is not writing about individual personalities (an innocent student and a mean teacher, a ride teacher, 
or a thoughtless teacher) but about the roles we are cast in, whether we chose to be or not by our culture 
and its institutions.  The key question, then, is not who you were or who your teacher was, but what roles 



 

you played and how those roles can lead you to better understand the larger narrative or drama of 
Education (an organized attempt to "regulate the way the world 'enters into' the students").  
         Note: Freire would not want you to work passively and mechanically, as though you were merely 
following orders.  He would want you to make your own mark on the work he has begun.  Use your 
example, in other words, as a way of testing and examining what Freire says, particularly those passages 
that you find difficult or obscure.  Give it your best shot, and good luck! 
  
The Pedagogy Behind This Writing (or, Why Are We Doing This?) 
  
This essay assignment fulfills several of our course learning objectives simultaneously. First, in line with 
our course theme Education and Identity it requires that you engage critical thinking and writing as a 
reflective process through which you develop a self-awareness about yourself as a student in this 
university.  The assignment requires you to identify key moments in your educational journey and reflect 
upon them, and evaluate them by thinking about your educational experience through Freire's critique of 
conventional educational methods.  In presenting your educational experience through Freire's lens, you 
will write an essay that contains a well-supported theses and that demonstrates your personal engagement 
and clear purpose.  You will practice developing rhetorical sensitivity in the process of selecting the 
examples from your personal educational experience and integrating them into your essay in a way that 
most convinsingly supports your thesis will require that you practice.  During the revision process you 
wrote critical reading logs, participated in class discussions, and completed in-class writing assignments 
meant to provide you with the opportunity to reflect on the writing process as a mode of thinking and 
learning that can be generalized across a range of writing and thinking tasks. 



 

  
C. English 106 Peer-Review Workshop  Sheet 
 
  

English 106 Education and Identity 
Peer Revision Worksheet 

  
Essay Title_____________________________________________Date__________________________ 
  
Name of Author_________________________Name of Reviewer______________________________ 
____________________________________________________________________________________ 
  
Begin your peer-review workshop by taking five minutes to have the author complete the Author's 
Request below and, once you are ready to begin your review, please Remember to read the entire draft 
BEFORE you begin to comment on it 
  
1) Author' s Request: Write down what you especially need help with or feedback about; if there are 
structural issues, issues with your integration of the reading, with your main point, with the organization 
of your essay, with voice, diction—in short, write down what you want your reviewer to focus on and 
think about as they read your essay: formulate the questions about your work that you most need to have 
answered 
  
  
  
  
  
  
  
  
  
  
  
  
2) Reviewer: Does this essay fully address the essay prompt in a manner that demonstrates a critical point 
of view displaying depth of thought? If so, mirror this back to the author; explain how it accomplishes 
this in 25 words or less.  If the essay needs some revision in this regard, offer some suggestions for 
revision, for "going deeper" 
  
  
  
  
  
  
  



 

  
  
  
3) Development and organization: Does the introduction prepare the reader for the analysis provided? 
Does the essay have a guiding idea?  Does it identify the topics to be discussed and guide the reader 
through the essay?  
  
  
  
  
  
4) Organization of the piece, structure at the macro level.  To help the writer know if she/he has an 
appropriate overall organization, construct a rough outline of the piece listing the main ideas of the paper 
in the order that they appear.  Also if you can define the sections of the paper mark these on the margin of 
their paper; suggest possible section headings where applicable. What should be added/deleted? 
  
  
  
  
  
  
  
  
5) Engagement and integration of sources: has the author integrated Rich and Freire into the paper in a 
manner that demonstrates they have critically read, analyzed, and re-read the essays?  Does the 
integration of Rich and Freire into the essay demonstrate not only a thorough understanding of both, but 
also a rhetorical sensitivity evidenced in the strategic use of their work in each section of the essay, i.e. 
that the author was conscious of the discursive move s/he was making in using a key phrase, a passage, or 
in paraphrasing?  Is there variation in the integration of sources, or does the author make the same 
discursive move each time she engages Rich or Freire? 
  
  
  
  
  
  
  
  
  
  
6) Smooth transitions, organization at the micro level: Tell the writer if you felt lost in going from one 
paragraph to the next, are there places where the transition from one paragraph to the next lost you? Or 
are there paragraphs where the connection between two paragraphs could be much more explicit, could be 
stronger? Are there gaps where the reader gets lost? 



 

  
  
  
  
  
  
  
  
  
7) Solid paragraph organization: To let the writer know if she/he has solid paragraphs with strong topic 
sentence and development, write a sentence of about 15 words telling the author what each of the 
paragraphs is about, or what is the main point of the paragraph.  Ask yourself, are all the paragraphs 
unified, are there paragraphs that begin one place and change direction in the middle? A paragraph should 
have a controlling idea (a main point) that is then developed in the body of the paragraph, vs. several 
points not adequately developed in one paragraph 
  
  
  
  
  
8) The strength of this paper is: 
  
  
  
  
  
  
9) The most captivating idea in this piece was: 
  
  
  
  
  
  
10) The part of this paper that needs the most work is: 
  
  
  
  
  
  
  
  
11) The paper would also benefit from further work in the following areas: 



 

  
(Put an X on the margin when you see an error in formatting, spelling, syntax, grammar, and punctuation, 
then check off the categories below.  It is up to you if you want to offer instructions in the space 
provided) 
  
____Correct citation of Rich and Freire when using a direct quote, paraphrasing or an idea 
  
——Spelling 
  
____Diction, carefully selected words 
  
——Syntax (word order placement of relative clauses, modifiers, etc.) has the author varied the sentence 
structure throughout the essay? 
  
——Grammar (tense, subject-verb agreement, adverb placement, pronoun reference, and use of         
 prepositions)  
  
——Punctuation 
 
12) Additional comments: 
 
D. KWL+ Chart 
    
     
KNOW                WANT TO KNOW                         LEARNED 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
      

  

Other questions and comments 
 

  



 

 
 

 
E. Triple-Entry Journal 
 

Quote Summarize Analyze 

  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 

 
F. Descriptive Outline



 

 
 
ENGLISH 106                                                                                                      
  Fall 2011 
Descriptive Outline: Exposing Structure                                                                             

  
         A descriptive outline, know also as a backwards outline is one of the most helpful ways to learn 
to read difficult academic texts and to learn to write effective academic papers is through the use of a 
descriptive outline.  If you are having trouble reading a difficult text or want to understand how academic 
writers in your discipline or field write effective essays, use a descriptive outline.  Use a descriptive 
outline to understand a hard to read essay. 
A descriptive outline is also an extremely useful tool when you are in the middle of your own writing.  It 
is a way for a writer to detach from a piece—particularly when you get really tangled up or caught up 
from having worked on a piece for so long.  A descriptive outline will provide needed distance enabling 
you to see the writing more objectively. 
         As described by Peter Elbow and Pat Belanoff in Sharing and Responding, a descriptive outline 
involves analyzing the meaning and function of discourse.  The procedure is to write What it says 
sentence and a What it does sentence for each paragraph or section and then for the whole essay.  A says 
sentence summarizes the meaning or message while a does sentence describes the function—what the 
paragraph or piece is trying to do, or accomplish with the readers.  The hard part is to keep your does 
sentences different from your says sentences.  Your does sentences don’t need to mention content, just 
what the paragraph of section does for the writing—its function.  Attached you will find an example of a 
descriptive outline.



 

 
 
G. Difficulty Paper Assignment 
 
Difficulty Paper on Freire                                         English 106 
  
Formatting requirements: Please follow these for all writing assignments in this course.  These are 
standard requirements in the University: One single-spaced page in 12 point Times New Roman font with 
one inch margins all around 
  
 From your reading of “Talking with Texts” and from our discussions in class you know about the 
generative power of difficulty.  You also know that a Difficulty Paper asks you to approach moments in 
the text that are striking in their complexity and begin to work through them in order to get a better idea 
of their purposes and work.   As explained in Talking with Texts the Difficulty Essay divides the reading 
process into four steps: initial observations, question (s), + Plan of action, new insights, and reflection.  
This sequence makes thinking visible and allows you to approach the reading process more strategically.  
Assignments of this nature allow you to learn what types of things are difficult for you to understand and 
to begin to develop a methodology for figuring them out, as well as to practice supporting the conclusions 
you come to with evidence from the text.  
  
So, after you’ve read Freire's "The Banking Concept of Education" (perhaps more than once, or some 
sections more than once), please choose a passage to which you’d like to devote some time and thinking 
and do the following: 
  
1. Locate a Passage to Work On; Articulate the Problem/Question 
Read through the text and notice any places that make you stop and think.  Look for sections that 
particularly confuse or interest you (It might help to get started if you look back through your reading 
notes).  For example, are you confused about the author's message or tone? What specifically did you find 
interesting, confusing, or difficult in this piece?  What might you want to know more about?  Be as 
precise as you can be.  
  
2. Question and Plan of Action 
Looking back at part 1 above, clarify one main question about the reading that you want to investigate 
further.  Formulate a plan; list some ideas that you have for re-reading the difficulty section you will be 
focusing on.  Perhaps look up words you do not know in the dictionary, you could also read the Questions 
for a Second Reading to give you a new entry into the text, or perhaps you may decide to think about how 
Freire's model may or may not apply to you own educational experience.  You can also review the 
Critical Reading Strategies handout I gave you to formulate a plan.  
  
3. New Insights 
Here's where you put your plan into action.  Re-read the text--all the way through--using whatever 
approach you have chosen.  Then reflect upon the text with a fresh perspective.  What new insights did 
you gain?  In what ways did your understanding change, shift or deepen after re-reading the piece? 
  



 

4. Reflection 
Please end your Difficulty Paper by reflecting on the effectiveness of this approach.  You might wish to 
consider questions such as the following:  In what ways did you strategies help you revise your initial 
reading of Freire?  How might you change your approach if you were to do this assignment again?  Did 
your inquiry lead you to ask additional questions? What do you see as the value of this assignment? 
  
Your writing should take the form of an informal essay; you should not number the different aspects of 
this assignment but just move to them as you see fit, taking us through the steps in your reading process 
(do use paragraphs, though, to help your readers!)  The purpose of this writing is less argument or answer 
driven and a bit more exploratory or thinking-oriented.  Although you may find yourself coming up with 
interesting arguments regarding the text (this is great!) you shouldn’t feel you need an argument in order 
to begin.  Just writing through the process should help you generate some substantial ideas; stay with 
these ideas and try to develop them fully through your writing. 
  
If you can, stay with one moment/passage for the entire single-spaced page and work with just this place 
through the multiple steps; this will help you “go deep” and offer some substantial interpretations.  If 
there’s not quite enough to sustain your inquiry for a full page, you may choose a second place (I don’t 
recommend addressing more than two “difficult” places).  If you proceed with two places, try to also 
create some connections between the two places, or perhaps suggest why there is not yet a clear 
connection. 
 
The Pedagogy Behind This Writing (or, Why Are We Doing This?) 
The goal in using difficulty as a focus for writing, thinking, and exploration is to not only develop and 
heighten critical thinking skills, but to be reflexive about what is difficult for us as individual readers and 
to develop strategies for figuring things out on our own.  This means that we change our relationship to 
difficulty from feeling inadequate to feeling as though we can productively work through challenging 
texts.  New texts make certain demands of all readers; we must use what we already know in order to 
figure out how the text is asking us to read.  The writing process detailed above is one tool to help us do 
just that.  
  
Accordingly, this model of engaging difficulty counters certain assumptions often present in educational 
systems.  Thinking about difficulty in this way and trying to write through difficulty to clarity challenges 
the assumptions that: 
  
1.  Students (and all readers at any level) do not have difficulty, particularly 
  gifted students/readers or those who consistently perform well, and 
2.  Teachers “solve” difficulty “for” students. 
  
Focusing in on our difficulties thus becomes a way for all readers to work with texts in a new way.  By 
looking for places where we had trouble, that we found confusing, that we resisted, or that just seemed 
not quite right, we can engage these complexities instead of skipping over them or asking someone else 
for a single “right answer.”  Difficulty papers – essays that ask students to locate, describe, hypothesize, 
and reflect on moments of difficulty through writing – can also serve as exercises in meta-cognition; we 



 

can develop the means of understanding and working through patterns of difficulty that we notice in our 
own reading and writing practices.  This is a type of practice in advanced critical thinking. 
  
Thus, re-positioning difficulty as an exciting place for discovery instead of as a place of lack or failure is 
the necessary first step of this process (we don’t have difficulty because we’re “lacking” the answers or 
because we’re inadequate).  Instead, difficulties in reading and writing can be thought of as productive 
moments that all readers and writers share.  
  
I’ve found that this exercise in engaging difficulty can be very powerful and encouraging.  Being able to 
think and write through answers that you’ve generated yourself – your own ideas – instead of relying on 
or believing that someone else holds the answers can be quite liberating.  In this class especially, where 
we’ll be practicing our critical reading skills, this approach foregrounds the practices of thinking and 
writing instead of just memorization and regurgitation of information.  Give it your best shot, and good 
luck! 
  



 

 
* * * * * * * * * * * * * * * * * *  
 
THE CUTTING ROOM FLOOR 
 
My definition of Integrated Reading and Writing draws from the following sources: my reading of the the 
social-culturalist work of McCormick, Bartholomae, and Petrosky; from my course observations of 
Professor Helen Gillotte-Tropp's English 106 course; from the program principles and publications of the 
IRW program at SFSU; and from our class discussions in English 709.  From these varied sources I have 
pulled the principles guiding my IRW teaching philosophy.   
  
1. Integrated Reading and writing.  For me reading and writing are interconnected, mutually 
constituitive processes and students should come to see how the structures, practices, and language of 
each can help to understand the other.  Reading and writing should be taught as integrated processes, not 
separate, or within a hierarchy where one is considered more important than the other¾they are both 
equally important to the learning process. This means that teachers need to not only design an intergrated 
reading and writing curriculum, they need to also create an integrated instructional approach.  Moreover, 
a sucessful IRW classroom will emphasize the creation of a community of peers and allow the necesssary 
time required for this community to mature (IRW Principles and Objectives; class observations; class 
discussions).   
 
  
2.  Reading, writing, and thinking are interconnected ways of learning.  Writing, reading, and 
thinking are all interconnected ways of learning, they are not something we possess, they are instead 
performed.  Critical reading is a form of intellectual inquiry that can be extended beyond the composition 
classroom. (Bartholomae and Petrosky).  
  
3. IRW as a way to teach the language of the University.  Reading and writing are a struggle within 
and against the languages of academic life.  What matters in my courses is that students learn to 
develop their own ideas and theories on a subject and that they come to understand the language and 
methods of the university.  Students in my class then are given the responsibility of having something to 
say, or taking their place within an academic conversation as active participants, able to make important 
interventions: Interventions that are new, that shift university discourses with their particular socio-
historical way of seeing.  Instead of lectures, or course texts, being central to the course, what is central is 
that you learn to command the activities basic to undegraduate study: reading, writing, interpretation, 
report, discussion. (Bartholomae and Petrosky). 
 
  
4. Reading is a socio-cultural act.  As McCormick, I see my students as "inhabitants of particular socio-
cultural formations, with particular literaryand general ideologies,who appropriate from their society, 
both consciously and unconsciously, their own particular repertoires"(69-71).  It is important to me that 
my students learn to perceive the interconnectedness of social conditions and the reading and writing 
practices of our culture. From a social-cultural perspective reading is not merely the act of accessing the 
prefabricated knowledge in a text, but rather of examining critically the messages present in the 



 

production, distribution, and reception process attached to a "text in use" and the consequences of those 
messages.  In other words, texts are not static entities. They are always "in use," changing based on the 
cultural conditions in which they are read and reproduced. My students should not only perceive this 
interconnectedness, they should also be able to critically analyze it and make transformative interventions 
(McCormick, Chapter 2) 
  
5. Teaching academic discourse, as situated discourse.  In teaching the research paper students will be 
taught how to wrench the research paper from the objective/individual paradigm which it generally 
occupies into the social and the historical.  The teacher should also help students develop alternative 
means of analysis and encourage students to interrogate the ideological assumptions and the specific 
power relations underlying the diverse positions they encounter, as well as the social, political, moral, and 
(I would add) ethical implications maintaining them. (McCormick, 148) 
  
Defining IRW 
In my mind, what underlies the English teacher’s task of helping students read and write 
effectively has always been critical thinking, as Composing for Success also notes (5).  I would 
therefore define “Integrated Reading and Writing,” first and foremost, as a vehicle with which 
students can improve their abilities to think critically by engaging in reading and writing.  
Writing alone involves critical thinking, as students must express their own ideas, as does 
reading, which exposes them to new ideas.   However, asking students to respond to reading via 
writing asks for an even higher level of critical thinking, as it requires them to establish a 
personal stance on a given topic and to effectively offer a personal interpretation.  Further, the 
processes of summarizing and classifying information (as Robinson emphasizes) and of 
clarifying one’s own ideas and organizing them in order to present them persuasively requires 
students to think deeply in meaningful ways, finding how they personally situate themselves 
within or against a text.  As Goen and Gillotte-Tropp articulate, one objective of integrated 
reading and writing is “To understand and engage in reading and writing as a way to make sense 
of the world, to experience literacy as problem solving, reasoning, and reflecting” (241).  The 
thinking skills required in a successful integrated reading and writing class will help students 
beyond the classroom. 
 
Teaching Philosophy 
My teaching philosophy is rooted in this idea the thinking one does in English class is more than 
acquiring literacy skills and language acquisition, although those are important.  As theorists 
have noted, it is important to understand what motivates students to read and write, and many 
agree that students need to feel invested in the subjects they engage with in order to read and 
write to their best abilities.  Goen and Gillotte-Tropp identify “purposeful communication” as a 
principle of successful integration of reading and writing, referencing Kutz, Groden, and Zamel’s 
point that “Language acquisition has little to do with mimicry and performance. Rather, it is 
driven by the need and the desire to make meaning and fulfill genuine purposes” (18).  While 
grammar and essay form are certainly important, students are first motivated when a writing 
course privileges meaningful writing over “correct” writing.  



 

 
Theorists have expressed different ways to help students enter a unit with strong motivation, and 
I find Bartholomae and Petrosky’s description to be one of the most helpful.  They call for early 
assignments which “engage students in a process whereby they discover academic discourse 
from the inside.  They have to learn to define a subject, to make decisions about significance, 
utility and authority, and to assume the burden of developing working concepts and a specialized 
vocabulary” (36).  When students are involved in creating the frameworks for the discussion of a 
given topic, they can write with a more genuine authority, as opposed to feeling lost within a 
world of academic discourse.   Alongside the idea of accessible critical thinking opportunities as 
motivational to students is the idea that accessible critical thinking opportunities build skills that 
are useful to students beyond one particular English class.  McCormick points out, “What one 
needs to do is to provide contexts in which students can best develop critical reading and writing 
capacities that they can then apply to other reading and writing situations” (129).  The idea of 
“transferable skills” is immensely important to teaching integrated reading and writing, and 
while it includes grammar and essay conventions, it first and foremost includes critical thinking.    
 
In order to receive credit for English 114, students must demonstrate the consistent ability to 
write college-level expository/argumentative essays. 
They should be capable of: 
  
1.    using readings to inform their understanding and discussion of an issue.  To do this 
successfully, students will not only have to be able to comprehend texts, that is, distinguish 
between major and minor propositions of the texts, but also be capable of evaluating and 
employing textual information to inform their own discussions/arguments. 
  
2.    formulating a controlling idea - a thesis - based on their reading and a variety of prewriting 
activities, that is, a variety of thinking and planning techniques designed to help them generate, 
evaluate, and organize information. 
  
3.    substantiating that controlling idea - thesis - through personal insights and appropriate 
references to assigned texts.  As part of this, students should be able to distinguish between 
adequate and inadequate substantiation of a thesis or topic, both on the essay and the paragraph 
levels. 
  
Drafts and final papers should range in length from 500 to 2,000 words.  The total quantity of 
writing assigned including drafts and final papers should amount to a total of between 6,000 and 
7,000 words. 
  
4.    writing sentences that are both well-focused and employ a variety of syntactic structures 
indicating that students are able to develop ideas at the level of the sentence, rather than by mere 
accretion of sentences. 



 

  
5.    writing compositions which are mainly free of significant errors in usage, spelling, and other 
errors in mechanics. 
  
Here is the course description that I am using in my education and identity course 
 
Course Description: 
  
You recognize the importance of a college education (so here you are!), but have you examined 
your beliefs about your own schooling and learning?  By virtue of your years of experience, you 
are a practical expert on the subject of education, and you are now at an important transition 
point.  In this section of CTW 1 (and later, 2), you will become more informed about the 
educational experiences you have had and the educational systems and ways of learning you 
inhabit.  You will expand your critical thinking about your identity/ies and American education 
through reading, reflection, discussion, and writing, and become self-conscious (in the best 
sense of the word) as students as you begin your university education here at Santa Clara. 
  
In Particular, in this section of CTW, we are dedicated to expanding our understanding of what education 
really means by reading, writing, and reflecting on different ways of learning and thinking.  The essays 
you will read confront the relationship between the individual and structured ways of thinking represented 
by schooling.  Each essay presents a method, a way of seeing and questioning education.  The writing 
assignments have you moving in for careful reading of the texts, and moving out to apply this new frame 
of reference to your own experience.  We will first consider what it means to become a literate individual, 
from various points of view, through our early readings on the purpose of education, and though the 
theories of visionary educator, Paulo Freire.  Freire will provide us with a means of critiquing our own 
education and of beginning to think about what it might mean to engage education as the practice of 
freedom and individual and collective transformation.  Adrienne Rich argues that there are, or should be, 
ways of using language that can enable a person to break free from the limiting ways of thinking that are 
part of our culture of schooling and provide us with clues about how we may begin to break the hold of 
tradition and "know it differently than we have ever known it."  Mary Louise Pratt takes the conversation 
into the classroom to examine the classroom as an imagined community and discusses the nature of 
student participation.  While the autohístorias of Gloria Anzaldúa pay close attention to the relationship 
between education and identity.  
  
While the theme of this course is Education and Identity, the subject of this course is writing.  This course 
is one where you will practice writing and revising regularly.  You can expect to write regularly, at least 
one draft or essay per week.  You will need to develop the habits and the discipline of a writer.  You will 
need a regular schedule, a regular place and time for reading and writing.  There is nothing fancy about 
this.  You need to learn to organize your time so that there is time for writing/reading, so that it becomes 
part of a routine.  I suggest scheduling two hours to read and write for every class session (six hours a 
week in 2 hour blocks).  If you need assistance developing your weekly schedule or with time-
management issues generally, I am happy to work with you during office hours.   Make sure once you 
schedule your writing/reading time that you do nothing else during these sessions.  You need to develop 
the discipline (or kind of physical training) to focus on the writing/reading task at hand only, turn off the 



 

phone, internet, etc.  These are writing times, when you will be working closely with words, yours and 
others'.  
  
The essential work of any writing course is revision.  There is more to writing than first thoughts, first 
drafts, and first pages.  A writer learns most by returning to his or her work to see what it does or doesn't 
do, by taking the time with an essay and seeing where it might lead.  This class is a place where you will 
practice writing but it is also a place where the writing is expected to change.  You will be writing 
regularly, but I will also be asking you to revise¾to step outside your writing to see what it might 
represent (not just what it says), and to make changes.  I will teach you how to read your own writing, 
how to pay close and critical attention to what you have written, and I will teach you how to make this 
critical attention part of the cycle of production, part of your work as a writer.  
  
 


